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I think technology has the poten1al to facilitate collabora1ve problem-solving, which is what I believe social 
studies courses are all about! I think it also has the poten1al to integrate relevant and current real-world 

situa1ons so that students can see the implica1ons of what they're learning specifically in economics.  
Any technology that was u1lized in these ways would have students more interested and invested in the content 

and allow them to see that their knowledge has the poten1al to literally change their world. 

AP Economics and Government High School Teacher (Texas)  

Introduc#on  

Many factors in American society today are contribuFng to an increased interest in students developing a strong 
foundaFon in financial literacy and economics concepts and principles. The ongoing fallout of the pandemic on 
the global economy has kept topics such as the ups and downs of the stock market, inflaFon rates, supply chain 
disrupFons and the efforts of the Federal Reserve in the headlines. For many Americans, the escalaFng costs of 
college educaFon and their concerns about higher educaFon debt are top issues as well. Given this focus on the 
economy and the impact of economics on personal finance, it makes sense that 73% of parents of school-aged 
children say that financial literacy is a top life skill that they believe their child needs to acquire to be successful 
in the future. This parental view on the importance of their child being financially literate is not the purview of 
only certain demographic groups, however. Based upon feedback collected from a diverse sampling of nearly 
5,000 parents naFonwide as part of research conducted by Project Tomorrow® during the 2021-22 school year, 
the percentage of parents holding this view is consistent whether their child is in first grade or tenth grade, they 
live in an urban center or a rural town, or if their family income is under $75,000 per year or over $150,000. 
Financial literacy is now almost as important a life skill, per the view of parents, as criFcal thinking, and problem-
solving skills (valued by 84% of parents), Fme management and organizaFon (79%), and effecFve communicaFon 
skills (79%). Consequently, parents are looking to their child’s school district to ensure that a comprehensive 
understanding of economics and personal finance is part of their child’s educaFon in school.   

AppreciaFng the increased importance of students developing financial literacy, Certell partnered with Project 
Tomorrow to collect feedback from teachers naFonwide about the classroom environment for Economics and 
Personal Finance instrucFon and the a_tudes and aspiraFons of the teachers facilitaFng those courses for more 
effecFve and engaging instrucFonal materials. Of parFcular interest was the potenFal of high-quality digital 
tools, content, and resources to support classroom instrucFon in these criFcal content areas. Thus, a primary 
goal of the research study was to understand how technology, when used effecFvely could improve student 
engagement in economics course content by providing a real-world context for the learning process. Economics 
and Personal Finance teachers were recruited from across the naFon to share their views and perspecFves in an 
online survey during the late spring and early fall of 2022. This report documents the key findings from this 
research study and provides insights into the state of the state in terms of economics instrucFon in high schools 
today. Key findings from this year’s Certell Economics Teacher Feedback Study include:  
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1. Students’ financial literacy levels prior to taking a high school economics or personal finance course are 
very low according to their teachers. 53% of Economics and Personal Finance teachers idenFfy their 
students’ financial literacy at the start of the semester as below basic proficiency.   

2. Teachers’ comfort with teaching economics or personal finance is related to their years of experience 
with the content. Teachers with 11 or more years of experience say they are very comfortable with 
economics while only 11% of teachers with less than 3 years of experience feel the same.  

3. Teachers consider the inclusion of online and digital content to be valuable for their course in helping to 
establish context for economics concepts and principles. In parFcular, pop culture media content is 
especially valued.   

4. Economics and Personal Finance teachers report that using Certell e-books and supporFng content 
enhances their effecFveness as a teacher (76%) and engages their students in learning their course 
content (41%).   

About the Certell Economics Teacher Feedback Study    

In total, 257 classroom teachers represenFng schools in 34 states parFcipated in the research study. The online 
survey tool consisted of a mix of mulFple-choice quesFons, Likert scale items and narraFve response quesFons. 
The data from this year’s Certell Economics Teacher Feedback Study was analyzed using descripFve staFsFcs. 
AddiFonally, Project Tomorrow examined the data results from the general populaFon of teachers that 
responded to the survey prompt as well as two sub-audiences of survey respondents: 1) teachers that only teach 
Economics and Personal Finance and 2) teachers who are currently using Certell’s PoptenFal™ e-book and 
support materials. Where appropriate in the analysis, we reviewed the findings using various variables such as 
teachers’  years of experience teaching Economics and/or Personal Finance. AddiFonally, comparaFve research 
findings from Project Tomorrow’s Speak Up® Research Project from the 2021-22 school year are included in this 
year’s report to provide context.   1

Key defining characterisFcs of the sampling of teachers include:  

• 85% classroom teachers: 5% idenFfied as special educaFon teachers, 4% as instrucFonal coaches and 
3% as the department chair.  

• The breakdown of the teaching assignments by content area: 
o Economics – 79% of the respondents 
o Personal Finance – 44% 
o Government – 44% 
o American History – 37% 
o World History – 33% 

 The Speak Up Research Project is an annual, large-scale data collecFon and reporFng effort facilitated by Project Tomorrow 1

naFonally to understand the impact of new learning models and intervenFons in K-12 educaFon.  
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• Among the parFcipant sampling, 29% report using Certell PoptenFal e-books and supporFng content 
within their courses.   

• Nearly two-thirds of the teachers (62%) have a master’s degree. Within that group, 42% have a master’s 
degree in educaFon, 14% in a content area other than economics, 6% in economics.  

• The teachers in the sampling are highly experienced. When asked about years of teaching experience, 
3% have 1 to 3 years of experience, 32% have 4 to 10 years of experience, 16% have 11 to 15 years of 
experience and 49% have over 16 years of teaching experience.  

• For the respondents who self-idenFfy as teaching primarily economics or personal finance, the depth of 
their experience in those content areas is also deep. 81% have at least 4 years of experience teaching 
economics and/or personal finance.   

Table 1: Economics teachers report on their years of experience with economics/personal finance content 

The Economics Teacher Feedback Study Findings 

Background context for the study findings  

Economics course content  

With a focus in this year’s Certell Teacher Feedback Study on teaching economics with digital content, it was 
important to first understand how the responding teachers characterize their courses. Teachers report that 
within their courses the two primary focus areas are either 1) basic economics idenFfied by 63% of the teachers 
as the best representaFon of their course content, or 2) awareness of personal finance concepts and processes 
named by 56% of the teachers. In many cases the teachers’ assignments include some economics classes and 
some personal finance classes. It is also common for the teachers to teach a few secFons of other social studies 
courses as well including government, American History and/or World History in addiFon to their economics 
assignments.   

Years of experience teaching 
economics or personal finance % of survey respondents 

First year 4%

1-3 years 15%

4-10 years 45%

11-15 years 7%

16+ years 29%
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Specific to economics, nearly one-quarter of teachers (23%) say that their course content is focused on 
integrated micro-macroeconomics and 14% say the emphasis in their instrucFon is on global economics. 
Understanding that most high school courses cover the two foremost strands in economics, only 12% of the 
teachers in the sampling say that their course is primarily macroeconomics and only 8% say their focus is almost 
exclusively on microeconomics. For the most part, the high school courses taught by the responding teachers are 
not Advanced Placement (AP) courses; only 15% of the respondents idenFfied their course as an AP-qualifying 
class.   

However, despite the general orientaFon to basic economics, Economics teachers are very interested in including 
more microeconomics concepts and principles within their current courses. As depicted in Chart A, 82% of the 
teachers expressed this interest, with 49% saying that they are very interested.  

Chart A: Teacher interest in including microeconomics in their courses 

 
In the survey, the Economics and Personal Finance teachers were also asked to imagine a new e-book or online 
support materials to support microeconomics in a high school class. The teachers’ input includes both 
conceptual elements for the e-book as well as recommendaFons for content. The most popular e-book elements 
are simulaFons and connecFng to the real world. Within the recommendaFons for content, the most frequently 
noted suggesFons included expanded topics around personal finance, supply and demand, and budgets and 
budgeFng.   
  
Instruc#onal prac#ces in the Economics and Personal Finance classrooms  

In terms of teaching pracFces in their classrooms, Economics and Personal Finance teachers employ very similar 
strategies within their everyday instrucFon. The top five instrucFonal methodologies used by the responding 
teachers regardless of content focus are lecture, whole class discussion, quizzes and tests, small group work and 
using digital or online simulaFons. The use of simulaFons within Economics and Personal Finance courses is very 
interesFng to note as that is a tool that is used less ooen in other social studies courses. Whereas 79% of the 

Level of Teacher Interest 

Very interested Somewhat interested Not interested Include micro  
economics in current courses

14%

4%

33%

49%
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Economics and Personal Finance teachers say there are regularly using digital or online simulaFons to support 
instrucFon in their courses, only 35% of History teachers reported the same level of usage within their courses 
on the Speak Up Research surveys from the same period. Interest in using more simulaFons within instrucFon is 
growing, however. In 2016, only 26% of teachers said that they believed that the use of simulaFons within 
instrucFon could benefit students. Based upon the latest Speak Up data findings, 44% of high school teachers are 
now recommending the use of simulaFons across all content areas.     

Technology use cases within instruc#on   

Beyond online and digital simulaFons, Economics and Personal Finance teachers are using many other digital 
tools and resources to support instrucFon in their classrooms. The expanded list of their technology use cases 
includes:   

! IntegraFng digital content or online resources within most lessons (81%)  
! Using digital, video or online games within instrucFon (77%)  
! Customizing digital content to meet classroom needs (76%)  
! Keeping class informaFon on a class or school portal current (69%)  
! Using an online curriculum with students (68%) 
! Using pop culture or mulF-media references or content within instrucFon (63%)  
! Providing opportuniFes for students to create media projects (61%)  
! FacilitaFng student collaboraFve projects with online tools (59%)  

The high percentages of Economics and Personal Finance teachers using technology to support learning indicate 
a deep appreciaFon for the value of these tools and a comfort level with their usage. But the teachers in this 
year’s study also report that they conFnue to face challenges in using technology effecFvely to support teaching 
and learning goals. The most frequently cited challenges include the following:  

1. Lack of Fme to find appropriate content for my class (59%) 
2. Do not have authority to license or purchase digital content (48%) 
3. Cannot find content that meets the different ability levels in my class (43%)  
4. Too many products and resources to choose from (37%) 
5. Products do not provide a trial period or sample set of content for me to use (32%)  

These challenges are the same for the general populaFon of the feedback study which included teachers who 
taught Economics or Personal Finance in addiFon to other social studies courses. They also are echoed by high 
school teachers across all content areas as documented in the Speak Up Research Project findings.   

Review of key study findings  

Study Finding 1: Students’ financial literacy levels prior to taking a high school economics or personal finance 
course according to their teachers are very low.    

Teachers report a very low level of student financial literacy or proficiency at the beginning of the school year or 
before their students take an Economics or Personal Finance course. 53% of the teachers in this study say that 
their students’ financial literacy is below basic proficiency levels (Table 2). Only 10% of the teachers say that their 
students are coming into their course with a level of proficiency higher than basic.  
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Table 2: Students’ financial literacy as evaluated by their Economics or Personal Finance teachers 

This reality about students’ lack of financial literacy or understanding of even the basics of economic systems 
and concepts has been reported by other research organizaFons as well. In many cases, the situaFon is 
exacerbated by a lack of student access to classes such as economics and personal finance while they are in high 
school. Recent data on the limitaFons that students have to such courses underscore the importance for more 
aqenFon to be paid to supporFng high-quality high school instrucFon.  

While all 50 states plus the District of Columbia include economics educaFon in their state standards, only 25 
require students to take an economics course to graduate high school, according to Council for Economic 
EducaFon.  The number of states with an economic course requirement has only increased by three states since 2

2011. According to the College Board, only 5% of the total number of students who took Advanced Placement 
(AP) exams in May 2021 took the AP Macroeconomics test and only 3% took the AP Microeconomics exam.  This 3

further supports the limitaFons that students have to these types of advanced courses in high school.   

The same appears to be true for personal finance courses as well. According to a recent report in US News in 
December 2022, only fioeen states require or are in the process of mandaFng that high school students take a 
stand-alone personal financial course of at least one semester to graduate, according to a study conducted by 
Next Gen Personal Finance.  While the percentage of high school graduates who have taken a personal finance 4

course has increased from 16% in 2018 to 22% in 2022, the reality is that too few students have opportuniFes to 
take these types of courses prior to graduaFon. This may help explain why 53% of college students say that they 
are not knowledgeable enough about financial maqers to manage their own money.   5

Levels of Financial Literacy or 
Proficiency 

Percentage of teachers with this 
response 

Very proficient 4%

Somewhat proficient 6%

Basic proficiency 37%

Below basic proficiency 53% 

 hqps://www.councilforeconed.org/wp-content/uploads/2022/03/2022-SURVEY-OF-THE-STATES.pdf2

 hqps://reports.collegeboard.org/media/pdf/2021-ap-student-score-distribuFons_1.pdf3

 hqps://www.usnews.com/educaFon/best-colleges/paying-for-college/arFcles/financial-literacy-what-college-students-4

need-to-know

 hqps://everfi.com/wp-content/uploads/2019/05/MoneyMaqers-2019.pdf5
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Where students do have access to economics or personal finance courses, it is criFcally important that the 
instrucFon is high quality, and that the teacher is effecFve in delivering the content. Keeping that in mind, this 
year’s Certell Economics Teacher Feedback Study examined teachers’ overall comfort with teaching economics or 
personal finance, especially to students who lack foundaFonal skills or knowledge in these content areas.    

Study Finding 2: Teachers’ comfort with teaching economics or personal finance is related to their years of 
experience with the content.  

Teachers’ comfort with their academic content area is ooen an indicator of overall teacher effecFveness in the 
classroom. Overall, 64% of the responding teachers in this study say they are very comfortable teaching 
economics or personal finance. An addiFonal 26% say they are somewhat comfortable. Only 10% indicate a lack 
of comfort with the content material.  

However, further analysis based on the teachers’ years of experience teaching Economics or Personal Finance 
indicates that increased familiarity with the subject maqer is a defining variable. As noted in Chart B, teachers 
with 11 or more years of teaching Economics and/or Personal Finance idenFfy their comfort level almost 
universally as very comfortable. Conversely, only 11% of teachers with less than 3 years of experience with this 
content consider themselves very comfortable, and an addiFonal 11% note that they are not comfortable at all.  

Chart B: Teachers’ comfort with teaching Economics and/or Personal Finance 

 

This is generally not a surprising finding that teachers’ comfort increases with addiFonal Fme teaching a 
parFcular content. This is true for most teaching posiFons. However, the finding has increased relevancy today 
given the current teacher shortages experienced in nearly all states and the decrease in the number of new 
teachers entering the workforce. This is also relevant given the increases in teacher reFrements since the 
pandemic. According to EdSource, 25% more California teachers for example reFred in 2021 than in the previous 

Teachers' comfort - disaggregated by years of experience with the content

All teachers 1-3 years 4-10 years 11-15 years 16+ years 

93%
100%

65%

11%

63%

20%

78%

29%

6%
11%

2%

Not comfortable Somewhat uncomfortable Somewhat comfortable Very comfortable 
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5 years.  Given that we know that our Economics and Personal Finance teachers with less than 3 years of 6

experience need the most support with their content to be effecFve, it is essenFal that schools and districts seek 
out the use of addiFonal high-quality instrucFonal resources, including digital tools and content, to bolster 
teacher effecFveness in the Economics and Personal Finance classrooms.  

Study Finding 3: Teachers consider the inclusion of online and digital content to be valuable for their course in 
helping to establish context for economics concepts and principles.  

School site principals see the effecFve use of technology within learning as a driver to both changing the learning 
experience for students and helping teachers become more effecFve. Per Speak Up Research findings from the 
2021-22 school year, principals idenFfied four key classroom outcomes when online and digital content is used 
effecFvely in the classroom to support learning. Those four key outcomes from the effecFve use of technology 
are:   

1. Creates learning experiences that are interacFve and parFcipatory (67% of school principals)  
2. Develops students’ skills for life-long, self-directed learning (65%) 
3. Prepares students with skills for college or workplace success (61%) 
4. Increases student engagement in learning (56%) 

In the Economics classroom, teachers are parFcularly interested in understanding how to use digital tools to 
engage their students in the course content through interacFve and parFcipatory class acFviFes. AddiFonally, 
the teachers want to “connect the dots” for their students to demonstrate how learning the Economics and 
Personal Finance content will help students be beqer prepared with skills and knowledge for future success in 
life. In this year’s Certell Teacher Feedback Study we specifically polled teachers on their use of three specific 
types of digital content to beqer understand how those tools are supporFng teachers’ goals of engagement and 
context-making in their courses as well as teachers’ aspiraFons for addiFonal use cases. The featured digital tools 
include pop culture references in mulF-media, simulaFons, and discussion boards.   

Pop culture  

As noted earlier, nearly two-thirds of the teachers (63%) say they are using pop culture or mulF-media 
references or content within instrucFon. The Economics and Personal Finance teachers especially highly value 
the use of pop culture and/or media references to engage students in learning as noted in Chart C. Overall, 98% 
of the teachers consider the inclusion of pop culture references or content to be valuable for their course with 
58% indicaFng that it is very valuable.  

 hqps://edsource.org/updates/25-more-teachers-projected-to-reFre-this-year6
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Chart C: Value of pop culture for Economics and Personal Finance courses 

 

In an open-ended response, teachers idenFfied that they use pop culture and media content to provide their 
students with real-world context, to engage their students in the learning process and to add relevancy to their 
content or units of study. The most used pop culture-oriented content includes videos, music, TV episodes, and 
social media including TikTok videos. The teachers also idenFfy barriers or challenges to using pop culture more 
effecFvely. The most common barriers or challenges are school filters that block their desired media content. 
Teachers also indicate that they would like to use media content in their classroom that demonstrates more 
diversity and avoided poliFcal or potenFally insensiFve or offensive content. AddiFonally, teachers would like to 
see references or citaFons provided with the pop culture content to support stronger informaFon and media 
literacy development for their students. The following sample narraFve comments from the teachers represent 
the varied ways that Economics and Personal Finance teachers are using pop culture and media content within 
their courses today.  

Pop culture media is oIen something students already know about. When I can connect informa1on,  
they already have, with new content, they retain this new informa1on more easily.  

Personal Finance and History High School Teacher (Tennessee)  

I believe that the curriculum we engage with is outdated. Our students definitely feel the same way.  
I think current events should be a huge focus when it comes to bringing relevance to our curriculum.  

Pop culture is part of the current events spectrum and linking these with past events can give our  
students a connec1on to the past. Humans haven't changed much over 1me, so being able to make  

those connec1ons can help our future leaders have some context when making decisions. 
Economics, Personal Finance and Government High School Teacher (California)  

The use of pop culture media helps bring the lesson to life for my students. If you can't make a  
connec1on to modern 1mes, the students are not as interested in the subject maOer. The lack  

of interest leads to poor engagement and reten1on of the material. 
Economics and Personal Finance Special EducaFon High School Teacher (Georgia)  

It is my goal to incorporate pop culture as much as possible through video or images. It helps to  
connect the language of economics to what they already know. I would love to use more  

cultural references because my class popula1on is very diverse in culture and learning abili1es.  
Economics and Government High School Teacher (Pennsylvania)  

Teachers report on value of pop culture within courses 

Very valuable 

Somewhat valuable 

Not valuable 2%

40%

58%
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Simula1ons  

This year’s feedback study asked teachers about their use of and their interest in using digital or online-based 
simulaFons within their classroom. Nearly all the responding teachers expressed an interest in using simulaFons 
within instrucFon (98% of the enFre sampling). However, teachers who idenFfied as having less experience 
teaching Economics and/or Personal Finance were more likely than their colleagues with more experience to 
support the use of simulaFons. This may be a factor of age and familiarity. The younger or less experienced 
teachers may simply have more familiarity with simulaFons in general from other environments. That external 
exposure may be sFmulaFng their interest to use these tools in their Economics or Personal Finance courses. As 
depicted in Chart D, 90% of the teachers with 1-3 years of experience say they are very interested in using digital 
or online simulaFons in their classrooms. Among their colleagues with 16+ years of experience, 59% idenFfied 
their interest level as very interested.   

Chart D: Teachers’ interest in using digital or online simula#ons in their classroom 

 

This high interest may also correlate to increased familiarity due to exisFng usage. Teachers idenFfied a wide 
range of different types of simulaFons and game-type acFviFes that they were already using in their classrooms.  

The following narraFve response from an Economics and Personal Finance teacher is representaFve of how 
many teachers say they are using simulaFons to support their course content.   

Knowledge MaOers, which is a simula1on of real-world applica1on tying in with how to manage a budget, invest 
for re1rement, apply for a job, manage workers as supervisors, read and write resumes, shop for food and 

furniture, manage their health, etc... in a work /home environment. Students are assigned modules that must be 
read that introduces the topic being learned and then they complete a math assignment that is associated with. 

Economics and Personal Finance High School Teacher (Virginia)  

16+ years 

11-15 years 

4-10 years 

1-3 years 

All teachers 68%

90%

82%

63%

59%

32%

10%

18%

38%

38%

Somewhat interested Very interested 
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Teachers were also asked about different course topics or concepts that could benefit from a simulaFon or game-
type acFvity. The Economics and Personal Finance teachers have lots of ideas about simulaFons that could 
support their course content. Here is an abridged list of the Economics or Personal Finance topics or concepts 
that teachers believe would be well-suited for a digital or online simulaFon acFvity with students.   

o BudgeFng  
o Buying a home  
o ExternaliFes  
o InflaFon  
o InvesFng  
o Monetary policy – fiscal policy 
o Stock market  
o Sunk cost  
o Taxes  

I think that having a simula1on of a working economy would be amazing to use throughout the year. It would 
give the students the opportunity to see how economic factors can change the market. 

Economics and Personal Finance High School Teacher (Iowa)  

Discussion Boards 

Whereas 75% of the study responding teachers say that they are using digital, video or online games and/or 
simulaFons within instrucFon, only 17% note that they are currently using a discussion board with their 
students. This lack of familiarity with student discussion boards is evident in the overall teachers’ arFculaFon of 
the ways they think that discussion boards could be used effecFvely in their classrooms. Among the teachers 
who self-idenFfied as using a student discussion board, their top use cases are as follows:  

1. Facilitate ways for students to express their views on open-ended quesFons (39%)  
2. To support whole class discussions (26%) 
3. Students reply or comment on other students’ comments or work (26%)  
4. Facilitate student collaboraFons (25%)  

As noted, only about one-third of teachers (39%) are using discussion boards to facilitate student discourse 
within instrucFon. And only one-quarter are using an online board to support class discussions or facilitate ways 
for students to provide feedback to classmates or support project collaboraFons. This low level of usage 
indicates that some significant barriers may be sFfling or limiFng the potenFal of discussion boards to either 
support increased student engagement or help students develop a contextualized understanding of Economics 
or Personal Finance. Teachers noted several key obstacles or barriers to the increased usage of discussion boards 
in their classes. The primary obstacle noted is that the Economics and Personal Finance teachers admiqed a lack 
of knowledge about student discussion boards including not knowing how to set up, manage or monitor a 
student discussion board. AddiFonally, teachers noted two other obstacles: 1) their belief that students have too 
much digital/screen Fme already and thus their reluctance to add in another new digital plaworm for student 
usage, and 2) that their school districts are blocking certain discussion boards or related soluFons for classroom 
usage. These last two obstacles are increasingly common senFments about technology use in general in the 
classroom post-pandemic or school disrupFons.  
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Most teachers are familiar with the research-based connecFons between student engagement and academic 
achievement. As reported for many years on the Speak Up Research reports, teachers have idenFfied increased 
student engagement as a byproduct or benefit of using technology within the learning process. To inform this 
discussion about the future of classroom instrucFon in Economics and Personal Finance as well as other social 
studies subjects, teachers that parFcipated in this study were asked to provide their ideas on how technology 
could be beqer used in Economics, Personal Finance, History and Government courses to engage students in 
learning. The teachers’ open-ended responses provide an insighwul glimpse into the aspiraFons of teachers 
about the most effecFve uses of digital content, tools and resources in the classroom. The most popular 
responses from teachers about the types of digital tools and content they would like to see in their future 
classrooms include:  

! Digital or online simulaFons  
! GamificaFon of the academic content  
! Using digital content and notably pop culture media to connect academic content to real-world events 

and references  
! Bringing virtual reality apps and infrastructure into classroom learning  
! Providing students with access to tools so that they can create their own mulF-media content  

Every task, lesson, and/or skill has a real world connec1on to something happening currently or that students  
will have to do/deal with regularly in their adult lives. If all lessons were connected in that way, students  

would automa1cally be more engaged in learning because they would KNOW why it’s relevant or  
important to learn. Authen1c engagement by all students is the goal, not just task comple1on. 

Economics and American History High School Teacher (Texas)  

Study Finding 4: Economics and Personal Finance teachers report that using Certell e-books and suppor#ng 
content enhances their effec#veness as a teacher and engages their students in learning their course content.   

Approximately one in three study respondents (29%) indicated that they are using Certell PoptenFal digital 
products within their Economics and/or Personal Finance courses. To further explore the relaFonship between 
digital content and tools and their effecFve usage within Economics and Personal Finance courses, the views of 
Certell using teachers were analyzed separately from the larger sampling to inform this discussion.   

Within the cohort of teachers, 60% of the respondents said that they use Certell’s e-book, Common Sense 
Economics, weekly with 43% saying they use those materials daily or almost daily. In addiFon, the Economics and 
Personal Finance teachers also note weekly usage of Certell readings (54%) and pop culture videos (53%). As we 
have seen in our Speak Up Research, teachers are reporFng greater usage of digital products compared to the 
past few years. The Certell using teachers are following that trend also with 47% of the Economics and Personal 
Finance teachers say that they are using the Certell e-book and supporFng resources more ooen now than over 
the past three years.  

In terms of the valuaFon that teachers place on Certell products, we captured the views of teachers relaFve to 
both their own teaching effecFveness and student outcomes. In terms of their effecFveness as a teacher, two 
outcomes stand out predominantly:  
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1. 66% of the teachers say that their use of Certell products allows them to create more interacFve and 
relevant lessons.  

2. 50% of the teachers say that their use of Certell products helps them facilitate greater collaboraFon 
opportuniFes for their students.  

These findings support what school site principals are seeking in terms of outcomes evident from the effecFve 
use of technology. As noted earlier under Study Finding 3, principals say that the effecFve use of digital content 
and tools results in teachers creaFng more interacFve and parFcipatory learning experiences for students. 
Economics and Personal Finance teachers using the Certell PoptenFal soluFons are already realizing those 
benefits in their own usage of the products to transform their classroom learning environments. AddiFonally, the 
school principals are interested in the relaFonship between the effecFve use of technology and helping students 
develop skills to be successful in the future. Having learning experiences that facilitate student collaboraFons 
provides new opportuniFes for students to develop teamwork and communicaFon skills, both of which are 
highly valued for college and the workplace.   

To add more context to this finding, we compare the responses from the sampling of Certell teachers with the 
Speak Up Research Project findings from a similar populaFon of high school teachers. On the Speak Up Research 
survey the quesFon is a generalized quesFon about the teachers’ percepFons about the impact of digital 
content, tools and resources on their effecFveness as an educator. However, the response opFons on the Speak 
Up teacher survey and the Certell teacher feedback survey are the same. Since longstanding research documents 
the connecFons between teacher efficacy and student achievement, this informaFon about the impact of Certell 
product usage is highly valuable for administrators.  

On the Speak Up teacher survey, only 57% of high school teachers saw a relaFonship between the digital content 
they were using in their classroom and their own capacity to create more interacFve and relevant lessons. As 
noted above, two-thirds of the Certell teachers (66%) idenFfied the creaFon of more interacFve lessons as a key 
outcome of their usage of the Certell products to support learning in their Economics and Personal Finance 
courses. AddiFonally, only 1/3 of the naFonal Speak Up sampling of high school teachers correlated their digital 
content usage with their facilitaFon of more collaboraFve learning experiences for their students while 50% of 
the Certell teachers report that connecFon.    

The teachers also shared with us their percepFons on the types of outcomes they are observing with their 
students when using the Certell products. The quesFon used within this study project is also closely aligned with 
the Speak Up Research survey quesFon for teachers naFonwide. By comparing the two sets of data from high 
school teachers exclusively we gain a greater understanding of the role and value of Certell products in 
supporFng important student outcomes (Table 2).  

For example, 53% of Economics and Personal Finance teachers who are using Certell soluFons aqribute that 
usage to their students having a beqer understanding of class materials; only one-third of 35% of high school 
teachers naFonwide feel the same way about the digital content they are using within their classroom. Certell-
using teachers are also more likely to see a connecFon between increased student engagement in learning with 
Certell soluFons compared to high school teachers in general using a wide range of different digital products.   
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Table 2: Teachers’ percep#ons of the student outcomes from digital content usage 

It follows therefore that 76% of the teachers agree that their use of the Certell e-books and supporFng content 
within their Economics and Personal Finance courses enhances their overall effecFveness as a teacher with 44% 
of the teachers strongly agreeing with that premise.  

Given the high valuaFon that the Certell using teachers give to their use of the PoptenFal e-book and supporFng 
resources, both to support their increased effecFveness as an educator and student outcomes, it is not surprising 
that 85% of the Economics and Personal Finance teachers said that it is likely that they would recommend the 
Certell products to other teachers or colleagues.  

There is no shortage of digital content and resources available to teachers today to use to support instrucFon. 
However, the plethora of products does not mean that all those soluFons are highly efficacious or yield tangible 
evidence to support student outcomes valued by school leaders and teachers. Specific to Economics and 
Personal Finance courses, teachers want digital tools and resources that will help engage their students in 
learning what is ooen brand new and/or challenging content for today’s youth. AddiFonally, they want to use 
tools that will help to provide a contextual understanding of the content and draw connecFons between 
classroom learning and real-world experiences. Given those goals, it is significant that the Economics and 
Personal Finance teachers in this study see the Certell PoptenFal soluFons as being exemplars for addressing 
both of those criFcal goals.   

It really helps us as teachers to have the materials to help us create and implement material that interests 
students today rather than trying to go and find it all on our own. Other disciplines have had this and it is great 

that we have the capability now. In the past years that I have been using the Certell material, I have seen the bell 
ringers and mini-lessons encourage my students to think about what we have been discussing and that has led to 

more discussions. Some1mes those discussions have led to us going over everything that we did the day before 
just so that a point could be made. I love it when my students are that engaged.  

Keep bringing out more of these cri1cal thinking pieces. 
Economics High School Teacher (Indiana) 

Uses Certell PoptenFal resources exclusively in their courses  

Student outcomes when using 
digital content 

% of teachers who agree

Speak Up naFonal sampling of high 
school teachers 

Economics and Personal Finance 
teachers using Certell products 

Students demonstrate a beqer 
understanding of the class 
materials

35% 53%

Students are applying knowledge 
to pracFcal problems 

34% 44%

Students show greater 
engagement and interest in 
learning 

25% 41%
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Appendix  

About Project Tomorrow  
Project Tomorrow is a naFonally recognized, educaFon nonprofit organizaFon with a focus on understanding the 
impact of new learning models and intervenFons on student outcomes and teacher effecFveness. Our mission is 
to help educaFon, business and policy leaders make the best decisions for educaFon through the effecFve use of 
research-based insights that highly leverage the authenFc views and perspecFves of K-12 stakeholders, notably 
students, parents, teachers, and administrators. Our work includes the highly regarded Speak Up Research 
Project and an annual series of customized evaluaFon, feedback and efficacy studies that examine key trends in 
educaFon. Learn more at www.tomorrow.org.  

About Certell, Inc. 
Certell is a 501(c)3 nonprofit whose mission is to create informed and engaged ciFzens by supporFng innovaFve 
teachers who are disrupFng the tradiFonal civic educaFon system. Certell is the creator of PoptenFal, a family of 
free social studies courses that pair pop culture media with engaging digital storytelling for effecFve, dynamic 
learning. PoptenFal is used by teachers in all 50 states. For more informaFon, go to certell.org or on Twiqer 
@CertellOrg.
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